 SOCIAL STORIES

Social Stories –“ stories written according to specific guidelines to describe a situation in terms of relevant cues and common responses.”  They positively and matter of factly describe a specific event, activity, behavior, or response.

THE FOUR BASIC SENTENCE TYPES –

DESCRIPTIVE --  The only required type of sentences.  Truthful, answers “wh” questions, opinion-and-assumption free statements of fact, brings logic and accuracy (which can be reassuring to the person with ASD who may feel overwhelmed by social situations).

PERSPECTIVE – Used to describe thoughts, feelings, beliefs, opinions -  usually other person’s beliefs.  Gives the story “heart.”

DIRECTIVE – Identifies a suggested response to a situation gently directing the behavior of the individual.  Don’t say “I will” or “I can” – say “I will try” or “I may” -

Don’t want them to feel there is no room for error.



AFFIRMATIVE – Enhances the meaning of the other statements.  Reflects a cultural or family or school value, important point, or reference to a law.

TWO OTHER TYPES OF SENTENCES – LESS COMMONLY USED:

CONTROL – Written by the person with ASK to identify personal strategies to use to recall and apply information - “When someone says  ‘I changed my mind,’ I can think of it as an idea becoming better”.

COOPERATIVE – Identifies what others will do to assist the person with ASD – “My Mom, Dad, and teachers will help me as I learn to ride the bus.”

Examples of each type of sentence are presented below. 

Descriptive Sentence 

The bell rings for the children to come in from recess. The children go to their classroom where the teacher reads a story. 

Directive Sentence 

I am playing during recess. The bell rings for me to come in. I stop playing and line up to come in. I follow the other children and quietly go to the classroom. When we get to the classroom, I go to my desk and sit down. I listen as my teacher reads a story. 

Perspective Sentence 

When the bell rings for recess to end, the teacher is happy to see all the children line up quietly and walk to their classroom. Many children are excited that they get to hear a story. The teacher likes to see the children listen. The teacher likes it when children are quiet during the story. 

Control Sentence 

I remember that the bell means it's time for recess to end by thinking of a teapot. I know that when it whistles, the water is done. The bell is like the whistle; when it rings, recess is done. 

As can be seen, the statements in the stories vary depending on the purpose of the story. Also, it is important to observe the person for whom the story will be written and to consider his/her perspective in deciding what to include. However, the individual's feelings should never be assumed since the author of the story may be incorrect in his/her assumptions.

BASIC SOCIAL STORY RATIO - 

A SOCIAL STORY HAS A RATIO OF 2 –5 DESCRIPTIVE, PERSPECTIVE, AND/OR AFFIRMATIVE SENTENCES FOR EACH DIRECTIVE SENTENCE.

GUIDELINES FOR WRITING A SOCIAL STORY –

STEP ONE – Picture the goal.  This requires the author to translate social information into meaningful text and illustrations – in a meaningful way.

STEP TWO – Gather information – about the topic – where and when the situation occurs, who is involved, how events are sequenced, what occurs, and why.  Also need to gather information about interests, abilities, learning styles through observations, interviews with parents and other interested parties.  The author needs to recognize factors that may alter a situation and write those variations into the story.  Each story prepares the person with ASD for the possibility of unexpected changes.

STEP THREE – Tailor the text – customize it to the learning style, needs, interests, and abilities of the individual.  The text has an introduction, body,  and conclusion, and answers “wh” questions.  It is written from a first person perspective, in positive language, is literally accurate – use words like “usually” and “sometimes” to ensure accuracy.  Use concrete, easy to understand text  You can include illustrations to clarify and enhance the meaning of the text, too.  

STEP FOUR – Teach with the title – the title states the overall meaning of the story.  References to a behavior – positive or negative – are rarely used in a title. 

DESCRIPTIVE SENTENCES

AFTER I WAKE UP IN THE MORNING, I GET UP.

I NEED TO BUY A NEW UNIFORM FOR MY JOB.

I GO TO ________ SCHOOL.

PERSPECTIVE SENTENCES

MOM AND DAD LIKE TO SEE MY ROOM CLEAN.

MANY PEOPLE THINK ESCALATORS ARE FUN TO RIDE.

IT’S IMPORTANT TO ANSWER MY BOSS WHEN HE TALKS TO ME.

DIRECTIVE SENTENCES

I WILL ASK AN ADULT IF IT IS SAFE TO GO OUTSIDE.

I WILL TRY TO BE QUIET IN THE SHOE STORE.

I WILL TRY TO SHAKE HANDS WHEN I MEET SOMEONE NEW.

AFFIRMATIVE SENTENCES

THIS IS AN INTELLIGENT THING TO DO.

THIS IS A VERY NICE THING TO DO.

THIS IS A GOOD IDEA TO DO AT WORK.

IMPLEMENTING A SOCIAL STORY –

Correct implementation is an important factor in its effectiveness!

Introducing the story – introduce the story to the person with ASD in a relaxed setting – reduces anxiety!  Be honest and straightforward – “I wrote this story for you about ____”

Reviewing the story – use a positive, casual, and comforting attitude and tone of voice.  Have others who will be involved review it with the individual, too.

Introduce one story at a time – focus on one concept or skill at a time.  Initially review it with the individual once per day, some may need it just prior to the situation being described.  Stories may be kept in a binder or smaller notebook, depending on the ability level of the individual.

DETERMINING EFFECTIVENESS –

Collecting data on social stories can be time-consuming but also very beneficial in order to determine effectiveness.  You will first need to establish a baseline that includes data regarding the situation – how often does it occur, where and with whom does it occur, what are the antecedents and consequences?  After the implementation of the social story, you should keep gathering the same type of data (see Step Two above) and include the individual’s reaction to reviewing and using the story, as well as continued data after obtaining baseline information.  How effective is the story?  Can it be determined if the story needs to be rewritten or a whole new one written?  Does it address the original concern?  Is there an increase in positive reactions to the situation?  Do all involved team members feel the same way?  Is everyone reviewing the story in the same way or does the team need to get together to be re-trained in reviewing the story?  Is data being gathered the same way?  

If the individual becomes defensive about the story or refuses to read it anymore, just put it aside for the time being.  It is not worth it, and a whole new set of  problems with new behaviors may start if you force the issue.

FADING –

You may or may not be able to fade – depends on how the individual does.  Here are a couple of ways you can fade the story:

· Either rewrite it or omit some sentences.  This encourages the individual to recall some of the information him or herself.  This does change the story format, however, and if it is upsetting to that particular individual with ASD, you may not be able to rewrite or omit.

· Review the story less frequently – longer time frames in between review sessions.

COMIC STRIP CONVERSATIONS

Comic Strip Conversations are conversations between 2 or more people which incorporates the use of simple drawings.  They identify what people say and do and emphasize what people may be thinking.  May also be used to visually work through a problem situation and identify solutions.

A set of 8 basic symbols are used to represent conversational skills and color may be incorporated to represent emotions.  Laminate marker boards or paper may be used for the drawings.  Laminate boards/chalkboards are easier to erase but are not permanent and have to erased frequently to allow for more conversations.  Paper (tablets, 3-ring notebook, drawing paper) is versatile and is permanent but cannot be erased well.

Different situations may call for different mediums!

The student takes the lead, does the majority of the writing/drawing.  It starts out almost as an interview, with the adult asking questions and the individual responding.  Gradually, the goal is for it to be more of a conversation between the two people.

The Comic Strip Symbols Dictionary consists of two sets of symbols – the Conversation Symbols Dictionary (has 8 symbols for conversation concepts, like listening, interrupting, loud words, quiet words, talk, thoughts, and the Personal Symbols Dictionary, an ever-expanding collection of symbols frequently used by the individual.

A Comic Strip Conversation involves drawing while talking, and the individual and adult sit or stand side by side; the attention is on the drawings.  A topic is identified to talk about, and the adult asks questions that help the student “complete the picture,” such as Where are you?  What happened?  What did others say?  What did you think when you said that?  What did others think when that happened?   If the student gives an answer that may not be correct, the adult suggests another possibility, Maybe the other student was thinking “I would like to play with her but she won’t play with me”, maybe that is what she was thinking.  At the end, the adult summarizes the conversation and asks the individual to identify some solutions.  If the individual can’t, then the adult suggests some possibilities as solutions.  The individual selects a solution and, with the adult, comes up with a plan – which solutions should be discarded?  What are the pros and cons?  Which solution is the best?

Colors may also be used to represent emotional content.  Words may be written in different colors – green means good ideas, happy, red means bad ideas, anger, blue means sad, uncomfortable, purple means proud, for example.
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“Learning to chew gum”

Sometimes people chew gum.

Usually they chew one piece at a time.

Sometimes gum comes in a wrapper to keep it clean.

It’s important to take the gum out of the wrapper before putting it in my mouth.

It’s a good idea to try to chew my gum with my mouth closed.  That way, I will chew my gum quietly.

I will try to leave my gum in my mouth while I am chewing it.

When my gum has no more flavor, I may take it out of my mouth and put it in the wastebasket.  Sometimes, before I put my gum in the wastebasket, I might put it in a tiny piece of paper or tissue.

When do I say “excuse me”?

Sometimes people may be in my way.

When there is a person or group of people in my way, it is a good idea to say “excuse me.”

I will try to be very nice to the person or group of people when I say “please excuse me.”  Usually, people will move out of my way.

I like it when people are nice to me.

I will try to be nice to them.

“How to greet someone”

There are many ways to greet someone.

When I see someone I know, usually I will try to smile and say hello.

They may say hello back.

They may stop to talk to me.

Sometimes I will try to shake their hand.

Sometimes when I am visiting a relative or a close friend, I will try to give them a small hug or a little pat on the back or the shoulder.

Sometimes if I am passing someone I know, I can smile, wave, or just nod my head.  Most people like it when I smile at them.  Smiling can make people feel good.
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